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ABSTRACT 

This literature review examines the psychosocial and emotional difficulties experienced by 

children in two settings - boarding schools and young offender institutions.  Following an 

overview of each institution, the psychopathologies and other mental health difficulties of 

children in each institution are examined in turn. An attempt is made to separate the 

psychopathologies already present on being sent away from those that develop as a 

consequence of the child spending time in that institution. Problems suffered by those who 

have left their institution are examined.  

 

The psychotherapy approaches employed with current and former members of these two 

groups are then examined in turn, and the success or otherwise of these is discussed and 

the discourse related to each institution is examined. An attempt is made to anchor this 

research by applying child development theories to these groups, and to place this research 

in context. Finally, conclusions are drawn and recommendations made for future research.  
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CHAPTER 1:  INTRODUCTION 

 
In developed countries, there are two main scenarios in which children are routinely taken 

away from their home, family and friends to be educated in residential institutions. These 

are when children are sent to boarding schools by their parents, and when children are sent 

to youth detention centres by judicial systems. Boys and girls at boarding schools are usually 

seen as privileged (Monbiot, 2012; O’Neill, 2014; Schaverien, 2015) whereas society tends 

to view children in the criminal justice system harshly (‘Lock up the Yobs’, 2008). While 

there are many academic studies focussing on one or other of these groups, and some 

sociological studies of these institutions that make interesting reading (Goffman, 2022; 

Wakeford, 1969), it appears that no study has juxtaposed the psychosocial or emotional 

difficulties experienced by children in these two settings.  

 

Mental health issues are faced by many children and teenagers. A study by Public Heath 

England found that one in nine children between five and sixteen had a probable mental 

health disorder (Mental Health of Children and Young People in England, 2017 [PAS], 2018). 

Moreover, the separation of a child from one or more parents is well known to have 

adverse effects on the child, whether through parental military service (Amen et al., 1988),  

parental imprisonment (Beresford, 2018), migration (Shi et al., 2021; Smeekens et al., 2012), 

parental separation or the death of a parent (Kendler, 1992; Tyrka et al., 2008). The effects 

of a child’s separation from parents are consistently negative on a child's social and 

emotional development (Waddoups et al., 2019), and the importance of the right school 

environment in children’s mental health is well established (Promoting Children and Young 

People’s Mental Health and Wellbeing, 2021). Yet, in Ireland and in many other countries, 
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children are taken from their homes to be educated, either at boarding schools or at young 

offender institutions.  

 

The aim of this study is to explore the psychosocial and emotional difficulties experienced 

by children in two settings - boarding schools and young offender institutions. 

The objective is to examine the therapies considered most efficacious for each group.  
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CHAPTER 2:  BOARDING SCHOOLS AND MENTAL HEALTH 

 

Boarding schools have existed for hundreds of years (Schaverien, 2015) and can be found in 

in many countries (Wakeford, 1969) including Ireland, taking in children boarding from age 

seven and upwards (D., 1908; Luke, 1994; K. Sheridan, 2017; Why Boarding?, n.d.). They 

typically claim to provide a high-quality education (Service Parents’ Guide to Boarding 

Schools, 2023; Wakeford, 1969) although Wakeford (1969) reports that when results are 

adjusted for academic ability and family income, boarding school children achieved lower 

academic results than their day-school peers. In 2022 in the UK there were around 65,000 

children in boarding schools, a record high. Over 75% of these children are ‘full boarding’, 

i.e. going home only a few times a term (Parkes et al., 2022).  

 

Boarding schools are expensive: a year's boarding at King's Hospital School, Dublin costs 

€26,700 (Kings Hospital School Dublin, n.d.). The cost of boarding usually results in only 

affluent families being able to afford it, leading naturally to elitism.  Moreover, academic 

selection policies typically result in boarders having higher cognitive scores at entry 

(Sullivan, 2020). Ex-boarders are often massively over-represented among the political and 

business leadership of the countries where boarding is popular (Duffell, 2011, 2014), and 

this is often seen by parents as a benefit - although Wakeford (1969) found that this 

advantage is restricted to past pupils of small number of so-called elite boarding schools. 

Other reasons given by parents for sending their children away include overcoming 

geographic isolation (Wang et al., 2016), avoiding poor local schools, having access to 

specialised courses, accommodating parents working overseas, giving a child an escape 
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from disrupted family circumstances and an assumed character-building experience for the 

child (Hodges et al., 2013). 

 

Many boarding school children suffer from effects of being sent away, both at the time and 

afterwards. Since the pioneering work of Nick Duffell in founding a support organisation for 

boarding school survivors in 1990 (Boarding School Survivors » About Us, n.d.) and the work 

of Joy Schaverien (2015), the deleterious effect of boarding schools on children’s lives has 

become increasingly well known. A 1994 TV documentary laid bare the pain suffered by 

young boarders (Luke, 1994). Duffell describes boarding school as ‘a form of child abuse’ 

(Goodchild & Rowsell, 2001).  In addition to the damaging effects of being separated from 

parents, sexual abuse has been reported in some of the most prestigious boarding schools 

(Conneely, 2022; Poynting & Donaldson, 2005).  

 

Research on the mental health challenges of boarders while still at school and the 

psychotherapeutic approaches in boarding schools is sparse (Martin et al., 2014). The 

schools themselves are almost entirely silent on this subject, preferring to talk in their sales 

collateral about wellbeing (Blackrock College Wellbeing, n.d.) and mental toughness 

(Understanding ‘Soft Skills’ Development at Independent Schools. An Analysis of Mental 

Toughness at UK Independent Schools, 2017). The limited evidence available suggests that 

many boarders suffer from being sent away: one piece of direct research on boarders’ well-

being found that boarders may experience higher levels of distress than day students at the 

same schools (Skorodzien, 2020). A study of boarding school children in Israel found that 

over a quarter were on medication for behaviour, and that just less than a tenth of these 

children were receiving psychiatric care (Agmon et al., 2015). A study at a boarding school in 
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Malaysia found the prevalence of depression, anxiety and stress was 40%, 67% and 45%, 

respectively (Wahab et al., 2013). However, these findings should not be generalised until 

more studies can be carried out – especially as national and school cultures are known to 

vary widely (Bronfenbrenner, 1970).  

 

Two studies give an insight into the mental health challenges faced by boarders, through the 

eyes of school counsellors. In an interview, Christine Thompson (Thompson & Basset, 2022) 

discusses the challenges as a school counsellor of dealing with homesickness and suicidal 

ideation. She also says that because parents are required to pay for each term in advance, it 

is unusual for the parents to take a child away mid-term, however unhappy they become, 

however she does note that for some boarders with difficult home lives, the school may 

represent 'the most secure and consistent place in their lives', as it is for the fictional Harry 

Potter (Rowling, 1997). She reports that overseas students' distress is often dismissed by 

their parents, who urge them to focus on their studies and bury their feelings. She remarks 

that boarding students’ emotions are often buried deep when they come for counselling. 

Sherborne (2017) looks at the personal changes undergone by boarding school counsellors 

through the lens of vicarious post-traumatic growth. Her counsellor interviewees talk of 

meeting resistance among the school staff to the concept of counselling (except in the case 

of a child’s attempted suicide) and of parents ignorant of the child's stress. They speak of 

staff with no empathy for a child's suffering and no understanding of client-counsellor 

confidentiality. They see the notion of the school staff taking a parental role as impossible in 

practice, and observe how boarders close down their emotions. All her counsellor 

interviewees underline the level of distress and trauma among their boarding student 

clients (Sherborne, 2017).  
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Nick Duffell pioneered the field of psychotherapy for boarding school survivors and has 

spent over thirty years researching and developing psychotherapeutic supports for ex-

boarders. His book 'Trauma, abandonment and privilege', authored with Thurstine Bassett 

(2016) is an authoritative psychotherapeutic guide to working with ex-boarders. Jungian 

psychoanalyst Joy Schaverien has also carried out much research in this area. She published 

the book 'Boarding School Syndrome' in which she proposes a definition of the eponymous 

condition (Schaverien, 2015). Her book explains that children sent to boarding schools often 

cope with their sadness and loss by denying their feelings. This is a double bind for the child 

(Duffell & Basset, 2016; Houghton, 2018) - they know that them going to boarding school is 

especially important to their parents, they know their parents love them, yet they are 

miserable and cannot make it work for them - so the child feels they must have failed. 

Schaverien describes these feelings as a bereavement and points out that unlike other 

grieving, this feeling must be hidden by the child in order to survive in the boarding school 

environment. 

 

As shown in the research into school counsellors, boarders typically disown or bury their 

vulnerability and create a new personality to compensate for this loss, and with which to 

face this new world. Duffell and Bassett name this a 'strategic survival personality'. Mair 

(2005) and Barclay (2011), both survivors, testify to this. Similarly, Schaverien identifies 

amnesia and dissociation suffered by these children. Both books attest to the broken 

attachments from being sent away, especially those who boarded from a young age. John 

Bowlby, the originator of Attachment Theory was sent to boarding school from age seven 
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and was apparently miserable there (Schwartz, 2003).  Through years of research, Duffell & 

Basset (2016) have identified three types of strategic survival personality: 

- Compliers or conformists, who deny the problems of boarding and identify with the 

school. These tend to thrive in institutions after school and tend not to seek therapy 

until forced to do so.  

- Rebels, who tend to blame school and other forms of authority for all their ills.  

- Casualties or the crushed, who often have suffered ill-treatment before boarding, 

and are thus unable to develop a competent survival personality. These unfortunate 

children are bullied and scapegoated. 

 

In summary, we can see that there is no evidence that children entering boarding schools 

have a higher level of psychopathologies or other mental health difficulties than their 

coevals in the general population, and that data on children’s mental health difficulties 

while boarding is sparse, but strongly suggests that many boarding children suffer mentally 

from being sent away. Moreover, there is solid research on former boarders and the 

challenges they face, for example the work of Nick Duffell (2000) and Joy Schaverien (2015), 

uncovering the deleterious effects of the boarding experience. Not all boarding school 

children are damaged by the experience, but Duffell’s (2000) and Schaverien’s (2015) 

writings contain numerous case studies of adults suffering grievously from the after effects 

of their boarding experience. 
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CHAPTER 3:  PSYCHOTHERAPEUTIC SUPPORTS FOR BOARDING 

SCHOOL CHILDREN 

 

Up until the late 1990s the discourse on boarding schools on children was generally positive, 

as exemplified by the fictional Hogwarts school (Rowling, 1997) with boarding schools being 

seen as tough but ultimately worthwhile. At this time a new discourse began to emerge, 

that of boarding schools causing deep and hidden damage to their child residents, through 

articles by psychotherapists (Duffell, 2000; Schaverien, 2004) and personal testimonies of 

trauma (Benson, 2022; Fry, 2000; McRae, 2020; Partridge, 2007; Stack, 2008). Nick Duffell's 

choice of a title for his first, groundbreaking book 'The making of them' (2000) is ironic and a 

deep challenge to the established discourse.  

 

Only one organisation (Boarding School Survivors » About Us, n.d.) has developed and 

published a detailed guide for psychotherapists for healing boarding school trauma. 

Although the book by Schaverien (2015) describes in detail the condition that she names 

‘Boarding school syndrome’ and provides a theoretical understanding for it, she does not 

propose a particular methodology for healing Duffell and Bassett (2016) propose the 

following tools for psychotherapists working with ex-boarders: 

A. A motivation model named 'from survival to living'. 

B. A procedural framework, the Recognition-Acceptance-Change (RAC) model. 

C. Their typology of survival personalities. 

D. A selection of theoretical understandings, beginning with Attachment Theory. 
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The Recognition-Acceptance-Change (RAC) model has three steps, as follows:  

1. Recognition. The client may be slow to recognise the damage that boarding school 

has done - the ex-boarder’s therapist must become familiar with the ways that 

feelings are conveyed and re-concealed. There may be many false starts. The 

authors identify three sub-stages: i) acknowledging being wounded, ii) experiencing 

feelings about being sent away and iii) recognising survival behaviours. 

2. Acceptance – that is, accepting the wound and realising that in developing a 

strategic survival personality, the child did the best they could.  

3. Commitment to change. Beginning to substitute healthier behaviour patterns. 

 

Duffel & Bassett note (2016, p. 161) that 'The most critical work is the weakening of the ex-

boarder's reliance on their strategic survival behaviour'.  The ex-boarder's strategic survival 

personality may manifest itself in the consulting room, with consequent challenges for the 

therapist. One risk reported in both books is of the client quitting therapy when their 

strategic survival personality is challenged.  
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CHAPTER 4:  YOUNG OFFENDER INSTITUTIONS AND MENTAL 

HEALTH 

 
For our purposes we define a young offender institution as a place of detention for the 

under-18s within a criminal justice system. These have a long history - in the UK and Ireland, 

child prisoners began to be treated differently to adults from the late 1700s and from the 

Victorian era, various attempts were made to provide children with a more rehabilitative 

and developmental experience of imprisonment than adults. In the USA the first juvenile 

courts were created in 1899 (Conrad & Schneider, 1992), and in Ireland and Britain, first 

reformatory schools and then Borstals (Bateman & Hazel, 2014; Victorian Children in 

Trouble with the Law, n.d.) were introduced.  

 

In Ireland and the UK, the number of incarcerated children is low - from a total of over 3000 

inmates aged 10-17 in England and Wales in 2003, by 2022 the annual average had fallen to 

below 500 (Youth Justice Statistics, n.d.). The majority of inmates are male: Ireland’s 

Oberstown detention centre reported a population of 55 boys and one girl (Wayman, 2017). 

Some other countries seem happier to lock up children: the USA, with a total population five 

times larger than the UK, has around 100,000 incarcerated juvenile offenders (Himelstein, 

2011; Teplin et al., 2002).  

 

There is a long-established link between adverse childhood experiences and subsequent 

incarceration (Bowlby, 1944; Day et al., 2004) - indeed, a quarter of children in UK Borstals 

in the early 20th century were recorded as having drunken or criminal parents and almost 

half were recorded as having ‘dead parents’ (Menis, 2012). In the 21st century this is still 
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true: young people who come into the criminal justice system are typically from the most 

disadvantaged families and communities, with high levels of exposure to social and 

economic deprivation, neglect and abuse (Harrington et al., 2005; Rose, 2014). One author 

suggests broken attachments in earlier childhood as causing behavioural difficulties while 

incarcerated (Rose, 2014). The cycle is often perpetuated: around 25% of incarcerated 

youths in the USA become incarcerated adults (Snyder & Sickmund, 2006).  

 

If children tend to have higher levels of mental illness at the time they enter youth prisons, 

many US studies show even worse mental health during their incarceration. Many studies 

have shown that a massive percentage of incarcerated young people in the USA suffer from 

mental illness (Lambie & Randell, 2013; Shelton, 2001; Tarolla et al., 2002; Wayman, 2017), 

as Figure 2 shows (Shelton, 2001).  

 

Figure 1: Psychiatric disorders of incarcerated youths (Shelton, 2001) 

 
Teplin (2002) reports that over 60% of incarcerated young males and 70% of females met 

the diagnostic criteria for at least one psychiatric disorder. Shelton (2001) found that 53% of 

incarcerated youth had emotional disorders. A meta-analysis from Fazel (2008) showed that 
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the percentages of incarcerated youths suffering from each disorder varied across different 

studies (due in part no doubt by differences in methodology and institution) but were 

uniformly elevated. There is no evidence that the USA is an outlier in this: Harrington et al 

(2005) find that 31% of UK young offenders suffer from depression, deliberate self-harm, 

post-traumatic stress, anxiety, psychosis, or hyperactivity, levels far higher than in the 

general population. Beyond diagnosed psychopathologies, research shows that youth 

offenders frequently harbour strong feelings of guilt or shame (Hosser et al., 2008). 

 

One manifestation of the poor mental health of incarcerated young people is a higher 

suicide rate (Fazel et al., 2008; Shore, 2021; Wasserman et al., 2010). Heirigs (2019) states 

that suicide is the leading cause of death for these youths and that up to half of incarcerated 

youths experience suicidal ideation. One study stated baldly that incarceration is failing to 

meet the developmental and criminogenic needs of youth offenders and that one 

frequently named cause of high levels of mental illness is the poor level of mental health 

support available to many prisoners (Golzari et al., 2006). This is not simply a matter of 

inadequate laws: a report by the Howard League states that in this context, while legal 

obligations on UK youth custody institutions exist, the 'rights and entitlements of this group 

are rarely adhered to' (Education inside Penal Detention for Children in England: An 

Overview, 2022). One cause is a dichotomy between the need to punish, and the need to 

support development: Kessler and Kraus, in reviewing the establishment of mental health 

courts in some US states, report that mental health and juvenile justice systems are typically 

siloed and poorly coordinated, to the detriment of the inmates (Kessler & Kraus, 2007).  
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Unfortunately, the published data on mental health challenges faced by former youth 

prisoners is sparse, however we know that on release from detention, some young people 

have high rates of overall health issues (Golzari et al., 2006), typically with numerous mental 

health challenges. Notably, worse mental health is linked with higher rates of violent 

recidivism in men (Chang et al., 2015). In countries without universal healthcare (e.g. the 

USA) former prisoners have difficulty accessing the healthcare that they need, with 

consequential effects on recidivism (Golzari et al., 2006). The England and Wales Health 

Justice Board recognises this and has recently introduced a new key performance indicator 

from April 2023, measuring the percentage of children who have a healthcare need at the 

time of their release, and how those needs are met (Key Performance Indicators for Youth 

Justice Services, 2023). In summary we can see that children entering youth custody have a 

far higher rate of psychopathologies than their coevals outside, and we know that this group 

suffers far higher levels of adverse childhood experiences before incarceration. They also 

suffer high levels of mental illness whil incarcerated.  
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CHAPTER 5:  PSYCHOTHERAPY SUPPORTS FOR INCARCERATED 

YOUTHS 

 

The public discourse around young offenders has been split between punishment (‘Lock up 

the Yobs’, 2008) and rehabilitation (Carolan, 2021), since efforts to break the cycle of 

offending began in the 19th century (Urwin, 2018). Urwin discusses at length the tension 

between society's desire for control of these young prisoners and its desire to rehabilitate 

them through care (see also Wayman, 2017 for an example). However, the stated objective 

of rehabilitative programmes is usually the reduction of recidivism rather than improving 

inmates’ quality of life (Hosser et al., 2008; Jewell et al., 2015; Lancaster et al., 2011; 

Winkotur Early et al., 2013). Many institutions nevertheless fail to achieve this objective: 

three quarters of young men released from prison in the UK will reoffend within two years 

(Stubbs & Hart, 2020). 

 

Psychotherapy has been practiced with incarcerated youths for many years - in the USA 

from the 1940s (Newkirk, 1943) - and is well documented. In the UK, there has been a 

gradual shift away from punishment of children towards treatment (Urwin, 2018), and much 

research has been carried out into the effectiveness of different therapeutic approaches for 

young offenders. The research can be divided into three categories: i) papers on traditional 

therapeutic methods such as CBT, ii) research into new or less popular psychotherapeutic 

methods, which tends to be carried out by proponents of the new method and generally 

report positive outcomes for it, and iii) meta analyses. Of these three categories, the meta 

analyses are perhaps the most useful in showing which psychotherapeutic interventions 
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work best with youth prisoners (Harrington et al., 2005; Himelstein, 2011; Hollin, 1999; 

Lipsey, 2009; Stubbs & Hart, 2020; Tarolla et al., 2002; Viljoen et al., 2016), however 

Himelstein notes that studies on depth-oriented psychotherapy methods are sparse – he 

then goes on to propose an existential-humanistic approach (2011). Notably, one meta 

analysis compared the success of counselling with that of other approaches in reducing 

recidivism, and found counselling to be the most successful intervention overall (Lipsey, 

2009). But which is the best psychotherapeutic methodology?  

 

A number of studies have reported success with different variants of group therapy (Biggam 

& Power, 2002; Ovaert et al., 2003; Viljoen et al., 2016) and a meta analysis by Lipsey (2009) 

reports group therapy to be the most successful type of psychotherapy in reducing 

recidivism. However, Viljoen notes the risk of peer contagion of negative behaviours if low-

risk youths are placed in the same groups as high-risk youths, and Hersko finds that for 

success with incarcerated young females, therapeutic goals and techniques must be 

adjusted (Hersko, 1962).  

 

Family therapy has shown positive results (Celinska et al., 2013; Simons et al., 2017; 

Winkotur Early et al., 2013). This has the benefit of reconnecting the young person with 

their home life, and potentially addressing factors in within the youth's family that 

contribute to their challenging behaviour. It is described as a promising treatment for 

antisocial behaviour in young people (Harrington et al., 2005). However, a meta analysis of 

family therapy programmes concluded that some of the research is of poor quality and that 

more thorough research is needed (Latimer, 2001). Tarolla (2002) considers Multi-System 

Therapy (MST) (an approach where the child is viewed within the context of wider systems, 
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e.g. the family and peer group) as related to family therapy, because they both view the 

child in the context of external systems. To date, most of the research on MST has been 

carried out by a small group of researchers (Borduin et al., 1995; Klietz et al., 2010) This 

therapy is described as expensive (Cuellar & Dave, 2016) and difficult (Harrington et al., 

2005) to implement. 

 

As noted earlier, many incarcerated young people suffer from depression. Cognitive 

Behaviour Therapy (CBT) has found success with mild to moderate cases in these 

institutions (Harrington et al., 2005). A study of CBT effectiveness tracked participants' 

recidivism seven years after release and found CBT to be beneficial over the longer 

timescale (Jewell et al., 2015), and the related methodology of Dialectical Behaviour 

Therapy (DBT) was found successful by Shelton (2001) for incarcerated adolescents who are 

difficult to manage. 

 

Beyond the specific therapeutic methodologies for incarcerated children, various studies 

have explored different practices to improve success rates or to get better value for money. 

The Risk-Need-Responsivity model recommends that i) therapeutic efforts are concentrated 

on those showing the highest risk of reoffending, ii) that therapy responses be matched to 

the criminogenic needs of each individual, and iii) interventions be matched to an 

individual's characteristics (Bonta, J., & Andrews, D.A. (2016). The Psychology of Criminal 

Conduct (6th ed.). Routledge, quoted in Viljoen et al., 2016). Hollin (1999) echoes these 

points and adds that interventions should be linked to the offender's home community 

(Hollin, 1999). As Stubbs and Hart explain, social as well as individual processes should be 

attended to (Stubbs & Hart, 2020). 
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CHAPTER 6:  DISCUSSION 

 
As children grow towards adulthood they face questions of who they are and who they will 

be as adults. Erikson's fifth stage, of Identity vs. Role Confusion reflects this change. Erikson 

sees adolescence as a psychosocial moratorium - where the child postpones commitment 

and can explore different roles (Erikson & Erikson, 1998), resulting in the adolescent's 

identity formation. Perhaps if children are sent away from the (normally) moderating 

influence of family at this crucial time, they may explore riskier roles and adopt more 

extreme identities. Erikson also describes this period as a psychosocial crisis of industry 

versus inferiority, where the child learns how to function. He states that a sense of 

inferiority can drive the child on but that inferiority can also create a pathology - causing 

excessive competition or inducing the child to regress to a pre-oedipal stage. In the 

hothouse environments of these institutions, perhaps this explains some of the pathologies 

acquired by adolescents. Vygotsky too saw learning as a social and cultural process (Wertsch 

& Tulviste, 2005), where children learn from older or more adept children. Clearly, in these 

tougher environments a child will learn what is useful to survive, instead of what they would 

have learned if living at home.  

 

Bronfenbrenner's theory of human developments posits that 'development never takes 

place in a vacuum; it is always embedded and expressed through behavior in a particular 

environmental context' (Bronfenbrenner, 1996). He pictures the child’s environment as a 

series of concentric structures. The first, the Microsystem is the child's immediate setting 

(their home, school, sports club etc.). The second, the Mesosystem describes the 

interactions between these settings, e.g. a child's parent attends a meeting in the school. 
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Bronfenbrenner finds that ‘the capacity of a setting-such as the home, school, or workplace-

to function effectively as a context for development is seen to depend on the existence and 

nature of social interconnections between settings, including joint participation, 

communication, and the existence of information in each setting about the other’ 

(Bronfenbrenner, 1996, p. 5). Clearly, in a day school the parental microsystem interacts 

frequently with the school microsystem (schoolfriends visiting the home, notes sent home 

by the school, parents’ WhatsApp groups, school gate interactions, parent-teacher 

meetings, etc.) whereas when a child is sent away, the child’s daily life is much more opaque 

to the parents. Ireland’s Youth Justice Strategy 2021-27 recognises this fact and sets a 

guiding principle of involving parents and families as much as possible (Youth Justice 

Strategy 2021-2027, 2021). 

 

Bronfenbrenner also describes changes in a child’s environment as 'ecological transitions' 

and sees them both as consequences and instigators of developmental processes 

(Bronfenbrenner, 1996, p. 27). Clearly, the well-documented trauma of the child being 

taken from their family and peer group at a young age and sent to an institution with a new 

peer group will be a significant ecological transition and will disrupt the child’s 

development. 

 

Those who study residential institutions point out that prisons and boarding schools serve 

similar functions – that of social control (Foucault, 2012; Wakeford, 1969), of dictating the 

relations between people and of shaping their identities by the rules of the institution. 

Goffman refers to (inter alia) boarding schools and prisons as ‘total institutions’ and 

describes how the new entrant’s self is mortified and replaced by a new set of beliefs about 
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themselves and significant others (Goffman, 2022). Foucault also describes boarding schools 

as ‘the most perfect’ regime (2012, p. 141). Indeed, actor Stephen Fry reports that survival 

behaviours learned in his boarding school allowed him to survive a stint in prison (Fry, 

2000). In neither institution are the residents accorded significant agency or respect 

although of course incarcerated young offenders have overall far less agency even than 

boarders.  

 

We have discussed how residents of both boarding schools and young offender institutions 

have higher levels of diagnosed mental illnesses – however we should be careful of treating 

young offenders’ mental problems as illnesses. Harwood identifies conduct disorder and 

antisocial personality disorder in particular as problematic (Harwood, 2005) in this context. 

The psychopathologising of social problems distracts us from the social structures that can 

cause these ills, and the fundamentally unequal way that we treat the disadvantaged in 

society (Conrad & Schneider, 1992). This premise is supported by a NICE Guideline 

(Overview | Antisocial Behaviour and Conduct Disorders in Children and Young People, 2013) 

describing targeted non-medical interventions that may prevent the development of certain 

psychopathologies.  

 

Any mental health support for children while resident in a boarding school or institution is 

provided by the institution (or a charity). However, the similarities end there. In 

psychotherapy for young offenders the overarching objective is the reduction of recidivism, 

and psychotherapeutic support is typically focussed by the institution on that goal. In For 

boarders, psychotherapeutic supports are only available in those schools that offer them, 

and to those children who request them (and whose parents will pay).  
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Once incarcerated young offenders have done their time and are released from custody, the 

supports provided by the institution or the state typically dry up, leaving the person to cope 

with their trauma alone or to rely on charities, with negative consequences for themselves 

and for society. As one might expect, for former boarders, no state supports exist – 

however, ex-boarders and their families tend to have better financial resources, and private 

organisations have sprung up to meet the specialised psychotherapeutic needs of ex-

boarders. 
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CHAPTER 7:  CONCLUSION 

 

This literature review has explored the psychosocial and emotional difficulties experienced 

by children in two settings - boarding schools and young offender institutions. It has shown 

that although there is limited data on the psychopathologies suffered by boarding school 

children, the mental suffering of many of them is well documented and continues after 

leaving school, although this group tends to fare well economically. For children in young 

offender institutions, the psychopathologies – both those pre-existing and those observed 

during incarceration - are well documented. Limited information on former residents of 

young offender institutions suggests that mental health problems dog this group on leaving, 

leading to recidivism.  

 

Detailed therapeutic interventions have been developed for ex-boarders, and anecdotal 

evidence attests to their value in helping boarding school survivors to heal, though their 

effectiveness has not been measured in independent research. For children in young 

offender institutions, the value of therapeutic interventions in reducing recidivism is well 

known and many therapies have been researched. Overall, this study has found that the 

residents of both institutions suffer ill effects from being sent away, and that in both cases 

the care available should be improved – in particular for boarders while in school and post-

release for those incarcerated in young offender institutions. However, while comparing 

these two groups of children we should keep in mind that outcomes are generally far worse 

for those locked up by the criminal justice system than those sent away to boarding schools. 
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This paper contains some limitations: almost all the research on the mental health effects of 

boarding schools has carried out in the UK, whereas research on the effects of young 

offender institutions has been carried out in many countries with the USA predominant. 

Within juvenile detention centres there are other non-psychotherapeutic activities designed 

to support the inmates, including educational approaches and pharmacological treatment 

which are not discussed here. Some residential institutions for children fall outside the 

scope of this study, including the so-called ‘Indian boarding schools’ for First Nations 

children e.g. in the USA (Manson et al., 1989), 'wilderness therapy' institutions in the USA 

(Okoren, 2022), secure children’s homes where children are detailed for their welfare (Rose, 

2014) and church-run residential children’s institutions in Ireland (O’Fátharta, 2019). Also, as 

we have seen in this literature review, nearly all the research around the mental wellbeing 

of boarding school children has been carried out on ex-boarders, whereas nearly all the 

research on young offenders takes place while they are still incarcerated. Future studies 

including primary (and ideally quantitative) research on the two groups would allow 

detailed comparisons to be made and further inferences to be drawn, including potentially 

lessons for psychotherapy professionals. Perhaps such research would encourage the 

development of psychotherapy supports for former inmates of youth detention centres. 

Perhaps too, comprehensive psychotherapy supports in boarding schools might go some 

way to reducing the number of ex-boarders needing support. It is perhaps too much to hope 

that the very existance of these institutions be called into question.  

  



 26 

REFERENCES 

 

Agmon, M., Zlotnick, C., & Finkelstein, A. (2015). The relationship between mentoring on 

healthy behaviors and well-being among Israeli youth in boarding schools: A mixed-

methods study. BMC Pediatrics, 15(1), 11. https://doi.org/10.1186/s12887-015-

0327-6 

Amen, D. G., Jellen, L., Merves, E., & Lee, R. E. (1988). Minimizing The Impact of Deployment 

Separation On Military Children: Stages, Current Preventive Efforts, and System 

Recommendations. Military Medicine, 153(9), 441–446. 

https://doi.org/10.1093/milmed/153.9.441 

Antisocial behaviour and conduct disorders in children and young people: Recognition and 

management—Clinical guideline. (2013). [CG158]. National Institute for Health and 

Care Excellence. https://www.nice.org.uk/guidance/cg158 

Barclay, J. (2011). The Trauma of Boarding at School. Self & Society, 38(3), 27–34. 

https://doi.org/10.1080/03060497.2011.11084168 

Bateman, T., & Hazel, N. (2014). Youth justice timeline. beyondyouthcustody.net 

Benson, F. (2022). Ephemeron. Jonathan Cape. 

Beresford, S. (2018). What about me? The impact on children when mothers are involved in 

the criminal justice system. Prison Reform Trust. 

https://prisonreformtrust.org.uk/wp-content/uploads/2018/02/what-about-me.pdf 

Biggam, F. H., & Power, K. G. (2002). A Controlled, Problem-Solving, Group-Based 

Intervention with Vulnerable Incarcerated Young Offenders. International Journal of 



 27 

Offender Therapy and Comparative Criminology, 46(6), 678–698. 

https://doi.org/10.1177/0306624X02238162 

Blackrock College wellbeing. (n.d.). Retrieved 12 February 2023, from 

https://www.blackrockcollege.com/activities/wellbeing 

Boarding School Survivors » About Us. (n.d.). Boarding School Survivors. Retrieved 1 

February 2023, from https://www.boardingschoolsurvivors.co.uk:443/about-us/ 

Borduin, C. M., Mann, B. J., Cone, L. T., Henggeler, S. W., Fucci, B. R., Blaske, D. M., & 

Williams, R. A. (1995). Multisystemic treatment of serious juvenile offenders: Long-

term prevention of criminality and violence. Journal of Consulting and Clinical 

Psychology, 63(4), 569–578. 

Bowlby, J. (1944). Forty-four juvenile thieves: Their characters and home-life. The 

International Journal of Psychoanalysis, 25, 19–53. 

Bronfenbrenner, U. (1970). Reaction to social pressure from adults versus peers among 

Soviet day school and boarding school pupils in the perspective of an American 

sample. Journal of Personality and Social Psychology, 15(3), 179–189. 

https://doi.org/10.1037/h0029426 

Bronfenbrenner, U. (1996). The ecology of human development: Experiments by nature and 

design. Harvard University Press. 

Carolan, M. (2021, November 27). Rehabilitation of underage sex offenders vital to justice 

system, judge says. The Irish Times. https://www.irishtimes.com/news/crime-and-

law/rehabilitation-of-underage-sex-offenders-vital-to-justice-system-judge-says-

1.4739929 



 28 

Celinska, K., Furrer, S., & Cheng, C.-C. (2013). An Outcome-based Evaluation of Functional 

Family Therapy for Youth with Behavioral Problems. Journal of Juvenile Justice, 2(2), 

23–36. 

Chang, Z., Larsson, H., Lichtenstein, P., & Fazel, S. (2015). Psychiatric disorders and violent 

reoffending: A national cohort study of convicted prisoners in Sweden. The Lancet 

Psychiatry, 2(10), 891–900. https://doi.org/10.1016/S2215-0366(15)00234-5 

Conneely, A. (2022, November 9). ‘I forgave him’: Former Blackrock pupil recalls abuse. RTÉ. 

https://www.rte.ie/news/ireland/2022/1109/1335203-abuse-blackrock-college/ 

Conrad, P., & Schneider, J. W. (1992). Deviance and medicalization: From badness to 

sickness: with a new afterword by the authors (Expanded ed). Temple University 

Press. 

Cuellar, A., & Dave, D. M. (2016). Causal effects of mental health treatment on education 

outcomes for youth in the justice system. Economics of Education Review, 54, 321–

339. https://doi.org/10.1016/j.econedurev.2016.02.008 

D., G. F. (1908). The Headmasters’ Conference. Nature, 79(2044), Article 2044. 

https://doi.org/10.1038/079253a0 

Day, A., Howells, K., & Rickwood, D. (2004). Current trends in the rehabilitation of juvenile 

offenders. Australian Institute of Criminology. 

Duffell, N. (2000). The Making of Them: The British Attitude to Children and the Boarding 

School System. 

Duffell, N. (2011). Old school ties. 22(3). https://www.bacp.co.uk/bacp-journals/therapy-

today/2011/april-2011/old-school-ties/ 

Duffell, N. (2014). Wounded leaders. Therapy Today, 25(6). https://www.bacp.co.uk/bacp-

journals/therapy-today/2014/july-2014/wounded-leaders/ 



 29 

Duffell, N., & Basset, T. (2016). Trauma, abandonment, and privilege: A guide to therapeutic 

work with boarding school survivors. 

Education inside penal detention for children in England: An overview. (2022). The Howard 

League for Penal Reform. https://howardleague.org/wp-

content/uploads/2022/06/Education-inside-penal-detention-FINAL-2.pdf 

Erikson, E. H., & Erikson, J. M. (1998). The life cycle completed: Extended version (Extended 

version). W.W. Norton & Company. 

Fazel, S., Doll, H., & Långström, N. (2008). Mental Disorders Among Adolescents in Juvenile 

Detention and Correctional Facilities: A Systematic Review and Metaregression 

Analysis of 25 Surveys. Journal of the American Academy of Child & Adolescent 

Psychiatry, 47(9), 1010–1019. https://doi.org/10.1097/CHI.ObO13e31817eecf3 

Foucault, M. (2012). Discipline and punish: The birth of the prison (A. Sheridan, Trans.). 

Vintage. 

Fry, S. (2000). Moab is my washpot: An autobiography (1st U.S. paperback ed). Soho Press. 

Goffman, E. (2022). Asylums: Essays on the Social Situation of Mental Patients and Other 

Inmates. Penguin Classics. 

Golzari, M., Hunt, S., & Anoshiravani, A. (2006). The health status of youth in juvenile 

detention facilities. Journal of Adolescent Health, 38(6), 776–782. 

https://doi.org/10.1016/j.jadohealth.2005.06.008 

Goodchild, S., & Rowsell, S. (2001, June 10). Boarding school is a form of child abuse, says 

psychotherapist. The Independent. 

https://www.independent.co.uk/news/education/education-news/boarding-school-

is-a-form-of-child-abuse-says-psychotherapist-9194191.html 



 30 

Harrington, R., Bailey, S., Chitsabesan, P., Kroll, L., Macdonald, W., Sneider, S., Kenning, C., 

Taylor, G., Byford, S., & Barrett, B. (2005). Mental health needs and effectiveness of 

provision for young offenders in custody and in the community. Youth Justice Board. 

Harwood, V. (2005). Diagnosing ‘Disorderly’ Children: A critique of behaviour disorder 

discourses. Routledge. https://www.biblio.com/book/diagnosing-disorderly-children-

critique-behaviour-disorder/d/1518672764 

Heirigs, M. H., DeLisi, M., Fox, B., Dhingra, K., & Vaughn, M. G. (2019). Psychopathy and 

Suicidal Thoughts and Behaviors Revisited: Results From a Statewide Population of 

Institutionalized Youth. International Journal of Offender Therapy and Comparative 

Criminology, 63(6), 874–895. https://doi.org/10.1177/0306624X18812533 

Hersko, M. (1962). Group psychotherapy with delinquent adolescent girls. American Journal 

of Orthopsychiatry, 32(1), 169–175. 

Himelstein, S. (2011). Engaging the moment with incarcerated youth: An existential–

humanistic approach. The Humanistic Psychologist, 39(3), 206–221. 

https://doi.org/10.1080/08873267.2011.592436 

Hodges, J., Sheffield, J., & Ralph, A. (2013). Home away from home? Boarding in Australian 

schools. Australian Journal of Education, 57(1), 32–47. 

https://doi.org/10.1177/0004944112472789 

Hollin, C. R. (1999). Treatment Programs for Offenders. Meta-analysis, ‘what works,’ and 

beyond. International Journal of Law and Psychiatry, 22(3–4), 361–372. 

https://doi.org/10.1016/S0160-2527(99)00015-1 

Hosser, D., Windzio, M., & Greve, W. (2008). Guilt and Shame as Predictors of Recidivism: A 

Longitudinal Study With Young Prisoners. Criminal Justice and Behavior, 35(1), 138–

152. https://doi.org/10.1177/0093854807309224 



 31 

Houghton, K. (2018, June). Inside the boarding school carapace. BACP Children, Young 

People and Families. https://www.bacp.co.uk/bacp-journals/bacp-children-young-

people-and-families-journal/june-2018/insidethe- boarding-school-carapace/ 

Jewell, J. D., Malone, M. D., Rose, P., Sturgeon, D., & Owens, S. (2015). A Multiyear Follow-

Up Study Examining the Effectiveness of a Cognitive Behavioral Group Therapy 

Program on the Recidivism of Juveniles on Probation. International Journal of 

Offender Therapy and Comparative Criminology, 59(3), 259–272. 

https://doi.org/10.1177/0306624X13509065 

Kendler, K. S. (1992). Childhood Parental Loss and Adult Psychopathology in Women: A Twin 

Study Perspective. Archives of General Psychiatry, 49(2), 109. 

https://doi.org/10.1001/archpsyc.1992.01820020029004 

Kessler, C. L., & Kraus, L. (Eds.). (2007). The mental health needs of young offenders: Forging 

paths toward reintegration and rehabilitation. Cambridge University Press. 

Key performance indicators for youth justice services. (2023, March 8). Youth Justice Board 

for England and Wales. https://www.gov.uk/guidance/key-performance-indicators-

for-youth-justice-services 

Kings Hospital School Dublin. (n.d.). SMAPSE education. Retrieved 7 March 2023, from 

https://smapse.com/kings-hospital-school-dublin-kings-private-school/ 

Klietz, S. J., Borduin, C. M., & Schaeffer, C. M. (2010). Cost–benefit analysis of multisystemic 

therapy with serious and violent juvenile offenders. Journal of Family Psychology, 

24(5), 657–666. https://doi.org/10.1037/a0020838 

Lambie, I., & Randell, I. (2013). The impact of incarceration on juvenile offenders. Clinical 

Psychology Review, 33(3), 448–459. https://doi.org/10.1016/j.cpr.2013.01.007 



 32 

Lancaster, C., Balkin, R. S., Garcia, R., & Valarezo, A. (2011). An Evidence-Based Approach to 

Reducing Recidivism in Court-Referred Youth. Journal of Counseling & Development, 

89(4), 488–492. https://doi.org/10.1002/j.1556-6676.2011.tb02846.x 

Latimer, J. (2001). A meta-analytic examination of youth delinquency, family treatment, and 

recidivism. Canadian Journal of Criminology, 43(2), 237–253. 

Lipsey, M. W. (2009). The Primary Factors that Characterize Effective Interventions with 

Juvenile Offenders: A Meta-Analytic Overview. Victims & Offenders, 4(2), 124–147. 

https://doi.org/10.1080/15564880802612573 

Lock up the yobs. (2008, October 31). Dailystar.Co.Uk. 

https://www.dailystar.co.uk/news/lock-up-the-yobs-20693239 

Luke, C. (Director). (1994). The Making of Them (1994). 

https://www.youtube.com/watch?v=2uRr77vju8U 

Mair, D. (2005). The Best Years of Your Life? Therapy Today. 

https://nottinghilltherapy.co.uk/articles/best-years-life/ 

Manson, S. M., Beals, J., Dick, R. W., & Duclos, C. (1989). Risk factors for suicide among 

Indian adolescents at a boarding school. Public Health Reports (Washington, D.C.: 

1974), 104(6), 609–614. 

Martin, A. J., Papworth, B., Ginns, P., & Liem, G. A. D. (2014). Boarding School, Academic 

Motivation and Engagement, and Psychological Well-Being: A Large-Scale 

Investigation. American Educational Research Journal, 51(5), 1007–1049. 

https://doi.org/10.3102/0002831214532164 

McRae, D. (2020, June 22). Will Carling: ‘I didn’t open the curtains for a year, I was so 

battered’. The Guardian. https://www.theguardian.com/sport/2020/jun/22/will-

carling-i-didnt-open-the-curtains-for-a-year-i-was-so-battered 



 33 

Menis, S. (2012). More insights on the English Borstal: ‘Shaping’ or just ‘shaking’ the young-

offender? International Journal of Criminology and Sociological Theory, 5(3), 985–

998. 

Mental Health of Children and Young People in England, 2017 [PAS]. (2018). 

https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-

of-children-and-young-people-in-england/2017/2017 

Monbiot, G. (2012, January 16). The British boarding school remains a bastion of cruelty. 

https://www.theguardian.com/commentisfree/2012/jan/16/boarding-school-

bastion-cruelty 

Newkirk, P. R. (1943). Psychotherapy on Juvenile Delinquents. Journal of Criminal Law and 

Criminology (1931-1951), 34(2), 100. https://doi.org/10.2307/1137383 

O’Fátharta, C. (2019, May 19). Ryan Report that shocked nation offers much but gaps in the 

detail still remain. Irish Examiner. https://www.irishexaminer.com/lifestyle/arid-

30925312.html 

Okoren, N. (2022, November 14). The wilderness ‘therapy’ that teens say feels like abuse: 

‘You are on guard at all times’. The Guardian. https://www.theguardian.com/us-

news/2022/nov/14/us-wilderness-therapy-camps-troubled-teen-industry-abuse 

O’Neill, C. (2014, October 21). Paying for privilege, whether we benefit or not. The Irish 

Times. https://www.irishtimes.com/news/education/paying-for-privilege-whether-

we-benefit-or-not-1.1965968 

Ovaert, L. B., Cashel, M. L., & Sewell, K. W. (2003). Structured group therapy for 

posttraumatic stress disorder in incarcerated male juveniles. American Journal of 

Orthopsychiatry, 73(3), 294–301. https://doi.org/10.1037/0002-9432.73.3.294 



 34 

Parkes, J., Ayubi, W., Chan, D., & Chan, S.-Y. (2022). ISC census and annual report 2022. 

Independent Schools Council. https://www.isc.co.uk/research/annual-census/ 

Partridge, S. (2007). Trauma at the Threshold: An Eight-Year-Old Goes to Boarding School. 

Attachment: New Directions in Psychotherapy and Relational Psychoanalysis, 1(3), 

310–312. 

Poynting, S., & Donaldson, M. (2005). Snakes and Leaders: Hegemonic Masculinity in Ruling-

Class Boys’ Boarding Schools. Men and Masculinities, 7(4), 325–346. 

https://doi.org/10.1177/1097184X03260968 

Promoting children and young people’s mental health and wellbeing. (2021). Public Health 

England. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac

hment_data/file/1020249/Promoting_children_and_young_people_s_mental_healt

h_and_wellbeing.pdf 

Rose, J. (2014). Working with Young People in Secure Accommodation (2nd ed.). Routledge. 

https://doi.org/10.4324/9781315779737 

Rowling, J. K. (1997). Harry Potter and the philosopher’s stone. Bloomsbury. 

Schaverien, J. (2004). Boarding school: The trauma of the ‘privileged’ child. Journal of 

Analytical Psychology, 49(5), 683–705. https://doi.org/10.1111/j.0021-

8774.2004.00495.x 

Schaverien, J. (2015). Boarding school syndrome: The psychological trauma of the 

‘privileged’ child. Routledge, is an imprint of the Taylor & Francis Group. 

Schwartz, J. (2003). Cassandra’s daughter: A history of psychoanalysis. Karnac. 

Service Parents’ Guide to Boarding Schools. (2023). The Boarding Schools’ Association. 



 35 

Shelton, D. (2001). Emotional Disorders in Young Offenders. Journal of Nursing Scholarship, 

33(3), 259–263. https://doi.org/10.1111/j.1547-5069.2001.00259.x 

Sherborne, H. V. (2017). Exploring the experiences of counsellors working with boarders in 

UK independent schools: An Interpretative Phenomenological Analysis [The 

University of Nottingham]. https://www.bss-support.org.uk/wp-

content/uploads/2021/11/Sherborne_Harriet_Dissertation_Joseph.pdf 

Sheridan, K. (2017, February 18). Inside Ireland’s boarding school for seven-year-olds. The 

Irish Times. https://www.irishtimes.com/life-and-style/people/inside-ireland-s-

boarding-school-for-seven-year-olds-1.2970982 

Shi, H., Wang, Y., Li, M., Tan, C., Zhao, C., Huang, X., Dou, Y., Duan, X., Du, Y., Wu, T., Wang, 

X., & Zhang, J. (2021). Impact of parent-child separation on children’s social-

emotional development: A cross-sectional study of left-behind children in poor rural 

areas of China. BMC Public Health, 21(1), 823. https://doi.org/10.1186/s12889-021-

10831-8 

Shore, H. (2021). Suicides of Boy Prisoners; The Portland Borstal Institution; The Delinquent 

Child After the War. The Howard Journal of Crime and Justice, 60(S1), 69–78. 

https://doi.org/10.1111/hojo.12442 

Simons, I., Mulder, E., Breuk, R., Mos, K., Rigter, H., van Domburgh, L., & Vermeiren, R. 

(2017). A program of family-centered care for adolescents in short-term stay groups 

of juvenile justice institutions. Child and Adolescent Psychiatry and Mental Health, 

11(1), 61. https://doi.org/10.1186/s13034-017-0203-2 

Skorodzien, I. (2020). Boarding, psychological well-being and distress: A survey of secondary 

school students attending boarding schools in the UK [Thesis submitted in part 

fulfilment of the degree of Doctorate in Clinical Psychology, University of Leicester]. 



 36 

https://leicester.figshare.com/articles/thesis/Boarding_psychological_well-

being_and_distress_A_survey_of_secondary_school_students_attending_boarding_

schools_in_the_UK/13317689/1/files/25660346.pdf 

Smeekens, C., Stroebe, M. S., & Abakoumkin, G. (2012). The impact of migratory separation 

from parents on the health of adolescents in the Philippines. Social Science & 

Medicine, 75(12), 2250–2257. https://doi.org/10.1016/j.socscimed.2012.08.025 

Snyder, H. N., & Sickmund, M. (2006). Juvenile Offenders and Victims: 2006 National Report. 

Office of Juvenile Justice and Delinquency Prevention. 

https://files.eric.ed.gov/fulltext/ED495786.pdf 

Stack, M. (2008). ‘The Making of Her’: My Boarding School Experience. Attachment: New 

Directions in Psychotherapy and Relational Psychoanalysis, 2(3), 321–327. 

Stubbs, C., & Hart, A. (2020). Resilience to reoffending: Practice considerations for 

psychological therapies supporting young men to overcome adversity. Counselling 

and Psychotherapy Research, 20(4), 591–604. https://doi.org/10.1002/capr.12350 

Sullivan, A. (2020, November 19). Do private schools make a difference to mental health? 

British Educational Research Association. https://www.bera.ac.uk/blog/do-private-

schools-make-a-difference-to-mental-health 

Tarolla, S. M., Wagner, E. F., Rabinowitz, J., & Tubman, J. G. (2002). Understanding and 

treating juvenile offenders: A review of current knowledge and future directions. 

Aggression and Violent Behavior, 7(2), 125–143. https://doi.org/10.1016/S1359-

1789(00)00041-0 

Teplin, L. A., Abram, K. M., McClelland, G. M., Dulcan, M. K., & Mericle, A. A. (2002). 

Psychiatric Disorders in Youth in Juvenile Detention. Archives of General Psychiatry, 

59(12), 1133. https://doi.org/10.1001/archpsyc.59.12.1133 



 37 

Thompson, C., & Basset, T. (2022, June). The boarding school counsellor. BACP Children, 

Young People and Families. https://www.bacp.co.uk/bacp-journals/bacp-children-

young-people-and-families-journal/june- 2022/articles/the-boarding-school-

counsellor/ 

Tyrka, A. R., Wier, L., Price, L. H., Ross, N. S., & Carpenter, L. L. (2008). Childhood Parental 

Loss and Adult Psychopathology: Effects of Loss Characteristics and Contextual 

Factors. The International Journal of Psychiatry in Medicine, 38(3), 329–344. 

https://doi.org/10.2190/PM.38.3.h 

Understanding ‘soft skills’ development at Independent Schools. An Analysis of Mental 

Toughness at UK Independent Schools. (2017). Independent Schools Council. 

https://www.isc.co.uk/media/3856/isc_soft_skills_mental_toughness_report.pdf 

Urwin, J. (2018). A Return to Social Justice: Youth Justice, Ideology and Philosophy (1st ed. 

2018). Springer International Publishing : Imprint: Palgrave Macmillan. 

https://doi.org/10.1007/978-3-319-73043-1 

Victorian children in trouble with the law. (n.d.). [Text]. The National Archives; The National 

Archives. Retrieved 2 February 2023, from 

https://www.nationalarchives.gov.uk/education/resources/victorian-children-in-

trouble/ 

Viljoen, J. L., Brodersen, E., Shaffer, C., & McMahon, R. J. (2016). Risk reduction 

interventions for adolescent offenders. In K. Heilbrun, D. DeMatteo, & N. E. S. 

Goldstein (Eds.), APA handbook of psychology and juvenile justice. (pp. 517–544). 

American Psychological Association. https://doi.org/10.1037/14643-024 



 38 

Waddoups, A. B., Yoshikawa, H., & Strouf, K. (2019). Developmental Effects of Parent–Child 

Separation. Annual Review of Developmental Psychology, 1(1), 387–410. 

https://doi.org/10.1146/annurev-devpsych-121318-085142 

Wahab, S., Rahman, F. N. A., Wan Hasan, W. M. H., Zamani, I. Z., Arbaiei, N. C., Khor, S. L., & 

Nawi, A. M. (2013). Stressors in secondary boarding school students: Association 

with stress, anxiety and depressive symptoms: Stress in adolescents. Asia-Pacific 

Psychiatry, 5, 82–89. https://doi.org/10.1111/appy.12067 

Wakeford, J. (1969). The cloistered élite: A sociological analysis of the English public 

boarding school. Macmillan. 

Wang, A., Medina, A., Luo, R., Shi, Y., & Yue, A. (2016). To Board or Not to Board: Evidence 

from Nutrition, Health and Education Outcomes of Students in Rural China. China & 

World Economy, 24(3), 52–66. https://doi.org/10.1111/cwe.12158 

Wasserman, G. A., McReynolds, L. S., Schwalbe, C. S., Keating, J. M., & Jones, S. A. (2010). 

Psychiatric Disorder, Comorbidity, and Suicidal Behavior in Juvenile Justice Youth. 

Criminal Justice and Behavior, 37(12), 1361–1376. 

https://doi.org/10.1177/0093854810382751 

Wayman, S. (2017, October 10). Can a detention centre turn around the lives of young 

offenders? The Irish Times. https://www.irishtimes.com/life-and-style/health-

family/parenting/can-a-detention-centre-turn-around-the-lives-of-young-offenders-

1.3240911 

Wertsch, J., & Tulviste, P. (2005). L.S.Vygotsky and contemporary developmental 

psychology. In H. Daniels (Ed.), An introduction to Vygotsky (2nd ed). Routledge. 

Why boarding? (n.d.). Boarding Schools’ Association. Retrieved 7 March 2023, from 

https://www.boarding.org.uk/for-parents-pupils/why-boarding/ 



 39 

Winkotur Early, K., Chapman, S. F., & Hand, G. A. (2013). Family-Focused Juvenile Reentry 

Services: A Quasi-Experimental Design Evaluation of Recidivism Outcomes. Journal of 

Juvenile Justice, 2(2), 1–22. 

Youth Justice Statistics: 2021 to 2022. (n.d.). Youth Justice Board. Retrieved 10 March 2023, 

from https://www.gov.uk/government/statistics/youth-justice-statistics-2021-to-

2022/youth-justice-statistics-2021-to-2022-accessible-version 

Youth Justice Strategy 2021-2027. (2021). Government of Ireland. 

https://www.gov.ie/en/publication/3670e-youth-justice-strategy-2021-2027/ 

 


